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L}fUNIQR—SENIOR HIGH SCHOOL STUDENTS AND READING: ’ '

WHAT CAN PARENTS DO TQ HELP?

-

N

. -

You are already helping. By pickirg up this paper ang reading ‘t yeu“Q

- > 7 f,

have éxpréssed interast in your son or daughter's education. .We know that

-
-

" when schools and~yiients work together, gaod things happen. Your desire to
. R *

) . - N ‘a. - - » i . e ~ . . + )
halp is an important first step in the process of providing an environment

of success for the student. - ‘How' might this desire to' help he further
. > . p e . )
translated into action? Well;, continue to read, beqhuse that is what this

2

A
-

paper 1s all about. _ . S ] O o : .

-

A
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What is reading? - : a oo

¥ a* ) N
3 > a - -

Reading,. according to gne definition, is the process. of acquiring

- . . ) . ) . J
infprmaéian from text. WQﬁl, so what? What does that mea?? It m&aysv in
1 ’ R

> ¥

part, that we read to gain!infarmaticnx Tﬁe level of information a person
s Ay

gain$"frqm\reaﬁinq depends on a host of.factors. Ampng those factors aré:

N . /:‘ . LI . 'y
1) the redsdon or the éurpose for which the reading was done, 2)° the .
'ability—~or reading level—of the persen deing the reading, *and finally.

Y

3) the experience the reader brings to the reading. Let's look at each of
. < o : to ) | . )
these separately and then see if we can put them all together in order to

P

. LN -
better understand the’ task facing the reader. )
. . ’ . H \.

Purpose for reading‘\‘The purpose for reading has an obvious effect on

a
>

the way a reader aparoéches whatever re
. ' - L

¥

you are looking up the ppéna number of some business isu must contact, your

reading 15 going to be limited to that specifit bit:of information. You are

A .
- .

ualikaly to read the-entire page &f tha phone book on which that particular

. # .

EYS . { . ) by N
piece of information appears. At the opposite end @f the spectrym, the
* ) - .

X

;gading vou do in order .to fill out your income tax forms is likely to bhe
. , -

.
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- = 1
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ading must be done. For example, if .

»

i



N . N -
N
3

very detarled, .very slow and include x large amount «of rereading. One more

-

- EY

example at th@&mlipoint of the spectrum might prove useful. A;gjyou are

‘f * &.’ﬂ . .

reading a novel for ydur own enjoyment, yé%g,reading is likely to be guite
. A ’

different from the fairly brief reading you'd give to the telephone book and

nothing like the ihtense\raadinq and rereading you'd give to the income tax
E Y ’ N
[form. T is likely te be fairly quick., You might even skip. over some parts

>

- a Al
that don't hold your interest. Taking shortcuts serves the purpose of reading

for enjoyment. . You don't have to answer to anyone else for the choices you
[N ‘ -

x

make.. However, the student doing reading assigned in school doesn't have®
) N > N N N

tha;_cpiicn, betause he cr_é;e doesn't determine the purpose. . The purpose is

dictated from ocutside. //‘. . " . ’
N T v . o . . L i 2
“ . _ ¥ - :
Unfortunately, many secondary school students don't know the, purpose -for
' B i : ' o h
) » . N

-

-

. ahich much of their'jﬁading is done. Thus, parents who want to help their

- ¥

son or daughter to)ﬁucceed in secondary school might begin by asking the student ..

. why the readimg i being done. Precbe a little. Ask: "Why are you supposed
1/ : .o

*

. to read chapter 9?" "What ‘are you supposad to get out of it?"™ If the student °

doesn't know, have him/her ask the teacher {idf;*very polite way, of course). ”
- 1 w N

Y

1 N
. N ? a

\ Reading ability. Obviously, the level of ability a person brings to

i N

{ ~ N

. : > L .

) any task has an effect on the success or lack of success s/he has with that

i N ¥ ‘ ) ~

-
- k]

task. One of the assumptions of this article is that those students whose

3 , (
skills are extremely low

[

are heing helped somewhere else. They are not the
( . ’ > »
N : focus of concern in this paper. That may not be an accurate assumption, but
T $ N . ) . N *-

. : it 1s the only pne that could reasonahly be made, since this article can't

-

légitimately treat the problems of the disabled reader in so short a spate.

There is mne point that should be made, however. If your child is having

?

» troyble with the skill of reading. that is, having trouble with reading -
,,‘. ! : N
“ generally and not just the reading for a particular class, .then that person

-
>

a
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deserves specific help in reading. .that help should be available from your

A

schoel district. If it isn'Y, some scheol di%;xict person should be able

A »

to tell you where'such help is available.

. / !
Within the range of what we call normal reading ability there is a

»

great deal of variation.. Some people-will gﬁve more difficulty with their

required reading. They will simply have to work a little harder on their

. . " . -
reading tasks than some other students. The things‘'discussed in this paper

R ‘ . . . . X “ .
will help, but without the realization that there is work involved, the help
¢ R ;

L ~

. . . . - 2 N A - N .
will be of minimal effect. For some reason, we readily accept the,various

levels of ability we see in our daily lives, but find it difficult ‘to accept

the fact of varying lsvels of ability in basic sghool subjects such as

reading. If you are a bq&ler, you are prabably not gredtly worried that

. " e i ]
you have never bowled a 300 game. If you’are an amatsur musician, you are

* *

probably nct greatly worried that your playingis not up'to the st&!dards
\ L )

set' by professionals. But if your n or daughter is among those whose

»
-

reading ability is average or ‘around\ayveragey

X

vou might have some™trouble

g

accepting that.. Thus, another suggeston fo
if you are certain your child is‘deing‘ﬁ€}l':elative to his/her ability and

is working to éevelqp\his/her reading skills, then follow the V&rious hints

»

v o
outlined here, but don't worry about it bheyond that.

Prior experience. Have you ever picked up a book or an article about a
. ”

subject ‘with which you have had ‘o prior experience whatsoever? If you have

ever had such an experience, you probg%ly ﬁouné that, although you could

a *

read many or all of the words, the information simply didn't get through to
you. " Think, for example. of reading a short piece on the philosophical )
implications of Einsrein's theory of relativity. ®ere's a sample guote.

»

"Paople slowly accustomed themselves to the idea that the physical gtates of

.

n

s
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space itself were ﬁhe final physigal‘reagity." Whatever does that mean?

~ .
N N N 3

cartalnly mon £ know I got the guote £rom a cartoon in the New Yorker X

The point is Lhat the reagon that we may not undersStand what it means is thAt
. ) \
we (theose of us who are not phy51c15ts, anyway) have no frame of reference in
- U o ‘ \
. whizh to place the information. 'No prlor experience. \ \
» ‘\‘i\‘

"

. Your child pay face similar p*oblems with some of the material S/he readf .

N

in schocl. thu nay simply not bave any appropriate frame of reference in

which o place the new ¥nformation gained from reading. What can you do to _

~ ?

help? A suggestion for the concerned parent: When such a case arises, your

greater experience may help you to explain the material ox allow you to .
suggést analogies between what té; sguaent doesn't know and what s/he does

*

/
‘knew. Another pcsqlkllltv is to tell the student to seek clarification Erom

the teacher. Most teachers are more than happy to‘pxavige such ‘information.
R i LI * \ -

The main point to remember is that there is no shame in asking for such
clarification. ' On ‘the contrary, seeking it can often clear up‘the probleh i
- ) . L
The three factﬁrs discussed as, essential to gaining informatipn\from;‘
B I
| text—purpose, levéﬁ of skill, and prior experience—tgre necessary, but deally

N\

only part of the. total process. A further and very{émpogtant ccnsidera?
b N ! "
2 ? »
. is the kind of veading & person does.
. - - . +
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Going back to nur examples of the reading necessary to finding’a phone

&
R4

~ . . . N D .
N ‘number, doing our incoma taxes or reading a novel for pleasure, we can easily

1] > .
N

see that thers ara several kinds of reading in which a person might engage.

fLet™s take a cleser look at the kinds ot reading your child might do.

-

Stucly reading.  Study reading is the style of reading a student must
A

LN

engage in in nrder to fget the most out of the material s/he is requiréd Lo

*

. Y *
read in preparatipn for class discuss wons er nxaminations. This style of

~

-
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‘understandinﬁ\by

~
-

specific infqQrmation from a textbock. lSuch,reading is, of necessity, slow O

and swry carsful. ‘Exiis'beéﬁ accomplished in this way. The student should

~
» » -

get a feel for the material to be read by looking ﬁhr@ugh\it from beginning

: 2 | . ‘ : :
to end in a short (sgy,}tnlrty seconds per page) time. TeXl the student to

1éok for headings and subheadings, important terms in boeld faced print or
\ ] R E
italics, and to read any discussion guestions at the end of the chapter or

- *

unit. The next step is to read, the material at a comfortable rate, noting

N »

any terms not understood and noting any problems of understanding. (Suitable

» N
- -

conditions and appropriate times for study’ will be discussed later.) -The

»

N third step in study veading is to re-examine the parts not understood and
U * : .

»

-

. . . . ~ . ‘ . .
find the meanings of mysterious terms. The fourth staep is to repeat the first

step. "Only this time the student should try to re»evaluaﬁé'ﬁis/her own . °

various headings and subheadings. Let's put those four steps involved .in

N
A

study reading all togathar. : : ‘ .
on

L. Flip through the material to Eg”read lobking for headings and

>

subheadings and beld faced print or italicized terms.

2. Read the material at a comfortable rate..

»

4. Flip throhgh the material again. Only this time, try to honestly

evaluate the information you have gained from the reading by seeing and

»

saying what you know about the various headings and‘subheadinas.
Thus, another activity Eor the concerned parent is to show your son/daughter

the study reading technique outlined heres nr ask him/her if s/he pas been

*

~ a . + * .
taught any sgkh mathod at school. There are several different systematic

study methods. They are prcbébly aqually useful when they are used and used

e

for‘ghe right purpose.
7 »

h\?

seeing how well s/he can fill inp the blanks suggested by the

J. Re-examine difficult areas. Find the meanings ‘of texrms not whderstood.

‘@

A
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Reading for enjoyment. When the purpose for reading is enj

student should read at whatever rate is most enjoyable for him/her. The main

thing for the parent.to be aware %f is that such reading is very important. .

For one thing, reading, like any other skill, improves with practice. . Secondly}
~ .

wide reading and a large velume of reading increases vocabulary and broadens

the base of ‘experience. Ahother suggestiocn for the concerned parent is to

~

encourage yeur child to do a lot of reading for enjoyment. You can do,this by -~
» . . . :

o - . . 7 ‘ . * at « \«
discussing with him/her the boocks s/he's reading, the books you're reading,
having lots of reading materials around the house, and by frequenting the )

1 N ’
library for the purpose of browsing 'and/or checking cut books.

i ~ B

. . . e . P .
Information gathering. This mefers to the kind of reading one does when,

&

as in our previcus example, looking up a phone number. Students do this kind

v

of reading when they are reguired to find out specidic pieces of *information
L M . R . . )
such as dates, formulas, lists, etc. This kind of reading requires some. .

»

pratty specific skills. One must be able to use the table of contents and the

, . »

.

index of d& bhook. Then, having found the probable location of the information !
Y * ) . N

n
. ¥

soyght, the skill of skimming must be used to find the information on the

Yo M *
.
2 *

s - s C s . N . L
specific page or pages. This skill of guick information gathering 1s best

through direct Instruction and practice. Ancther hint for the concerned

acqguire

parent: Find outs if your. school offers this instruction. ff it isn't offered,

The impoftance of atmosphere for studying
4 N . - )
You can make a great contribution to the'student's success in secondary
- ) : ‘§

school by recognizing the importance of time and place for“studying and, to the ?

o

udying! O

. ) A
limit of your resources, providing a good atmosphere for s

Study place. Inorder for study to'be really effective, your son/daughter

¢ . »

K}

N X , 5 . .;- . N .
will need a place that is relatively free of distractiops.

» -

area where the
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TV is or where’ there id a radio playing 1s not conducive to effactive
. L

Al

sctudying. Quiet is best. The study place need not be fancy or need. not Be BN
v ’ ) 3 ~ )
~ ) N N - s N
elaborately equipped with desks anhd lights and such. .It does need to have

L4

N 1‘ - !
these few things. It needs to be as quiet as possible. It needs to be

-

lighted well:enough to aveid eyestrain. - And, most important of all,. it needs
to be recognized by the student and &ther members of the family as the place

where studying is done. So, an@theg.hint for thd concerned parent is to
. N ' . » . N ?
provide, as well as you -are able, a quiet, well-lighted place for study. ~ It

* »

should be the same place time after time so that the student comes to | :

* »
-

recognize it as the place for studving. . ' .
N . . - . 3

o v

Stud% time. Good, thorough studying is, for most of us, hard work. ' It
N B E

should be recognized as such. Just as industry’'has come to realize that \ .

-

- . productivity is énhanced by regularly scheduled hreaks, sducators have come to .

AY

L] R a

, realize the importance of regg%arly scheduled breaks in efficient studying.
* A Ly ‘ N

- -
e

One and one-half to two hours is about the maximum time one can study effectively

without a break. Enceurage your child to take regular breaks. SFurthermore,

I

+ . -

breaks arg most heneficial wheh the person leaves the area where s/he is

studying. Scecoting the chair back from the table.and snacking is a good break.

. .- R .
But a better break- is one that 'is taken without the remaining work staring the

student in.the face. The student should leave the room. Take a walk. ‘Have.

* -
~ ) »

a short conversation with someone. Spend a few minutes simply resting the eyes.

L Rp—,

‘and yet another suggestion for the concerhed parent is that study time should

~
»

‘be regularly scheduled and, within. that fegularly scheduled time, there should

-2

be regularly scheduled breaks.

Summary statement \ .

o - . |

In this brief article an attempt was made to give you, the concerned
parent,’ some idea of what is involved in the process of reading. Right,

Sy : I 1r

=]
-
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specific suggestions about what you can do to help have been offered. It

was illustrated that reading isn't just one thing. There are differeht kinds
J , . \
: . - —— -~ *

of reading that are done For different purposes. The degree of sugcess a

. person has with any reading that is done will be influenced, in part, by'the

. . -

. _ person's ability, the level of experience a person brings to the reading, and,
of course, the purpose for which the reading is done. It was égso‘suggested

Al - “)"
that“time and place have an effect on sucdess. Here are shortened versions

»
-~ -

c .8
of the eight suggestions that were made. . : :
. _ | o ‘
1.. Be sure the student is aware of the purpose for which the reading

-
» - <A

.. ~ . 1s done. : : .

-

2. Be certain the student is working to the best of his/her ability
* y 2 -

‘and let it go at that.

. -
* ¥ ®

b

S 3. Be certain that the person has the necessary frame of reference

- %W
N 2
Y .
(experiance) to wpderstand what is being read’
< . 4. Help your child to use a systematic study approach. T : DN
. \ A

» E )

: 5. Encourage reading.for enjoyment.

§. Make certain the student has or has had a chance to acquire the skills

>
K

of skimming and scanning in order te help him/her in information gathering.
&

7. Provide a study place.
R . EY
8. .Schedile study time on a regular basis with regular breaks.
As stated in the opening paragraph, yvou have already done the most
A »
v M 1)
important thing you can do in your attempt to help your son or daughter: You

have shown that you care, that you are a concerned parent. S

-
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